


 

The ideas we share here grow from our own life histories b!h as children and 
caregivers within families with ro!s in the Global South who model values of 
collectivity and intergenerational relations. We have also learned from a history of 
collaboration with educators of color who approach the design of learning 
environments as artistic activity.  
  
Throughout our work in youth programs and critical education spaces, we have 
witnessed how educators committed to liberatory learning o"en wrestle with a 
“pendulum swing” between adult- and child-centered education.  

Many of us come to youth work to struggle against dehumanizing forms of 
teaching and the ways they work to constrict the minds and spirits of children of 
color. 

Think of your own experiences as a student. When did you feel most supported? 
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TAP educators routinely emphasized process when supporting children to use new 
tools and techniques. Locating challenges in the tools or materials (“those LED 
legs can be tricky!” or that tool is “finicky”), served as a one way to de-
individualize struggles, and to position students as members of a community who 
share insider knowledge about tricky tools.  

To support the development of multiple ideas and solutions, educators o"en used 
different kinds of models: sharing multiple completed models of a project for 
inspiration, student models that showed different possibilities, and incomplete or 
faulty models that students were invited to brainstorm around.   

TAP educators also drew attention to the process of developing ideas, testing, 
dra"ing, and revising. Meg o"en connected stories of process to the work of 
artists, scientists and writers, emphasizing the creative power of listening to the 
materials one is working with. Stories of process helped create a spirit of second 
chances, defining the experience of newness as a starting point for practice, rather 
than a marker of incapability. 

“Learning is the 
transformation of 
participation over time in 
cultural practices that are 
also changing.” 
-Barbara Rogoff

“Moving beyond colonial 
models of age segregation 
means working to restore 
intergenerational relations in 
everyday activity. “ 
-Megan Bang
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Meaning#l forms of guidance o"en emerged from deep listening and 
attunement to children’s questions and ideas.  

During a paper circuits activity, Tania (7 years old) shared a suggestion for using 
labels on paper circuits to keep track of the terminal ends of a battery within a 
whole group discussion. 

Tania: “um, can we like label on the tape, if we forget, like, I said I forg! which 
side to do it, so like, can we label it (showing two different sides with her finger) 
on the tape?” 

Walter and Meg’s responses moved between encouraging, revoicing and e$ending 
Tania’s inquiry: 

Walter responded, “Yeah, definitely. You can label the tape so that you know what 
side is positive. And you can even label the legs of your LED’s so that you know, if 
you’re gonna put more than one light on, that it always goes to the right place.” 
Meg added, “That’s good cause Tania said that was something she discovered last 
time about the lights you have to flip sometimes. So, you can always label it to 
help you understand it.” 

Walter and Meg e$ended Tania’s understanding and endorsed her suggestion as 
one worthy of collective engagement. Meg also re- framed Tania’s expression of 
con#sion as a discovery, shi"ing Tania’s position from unknowing to learned. 
Walter and Meg demonstrated that they were listening to Tania in ways that 
assumed her thought#lness and emerging expertise, alongside understanding 
themselves as responsible to support her and her peers’ learning.  

“The goal is to co-create a third 
space where a wide range of 
cultural and linguistic practices 
are utilized, and where 
expanded forms of learning and 
knowing become possible." 
-Kris Gutiérrez 
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For #rther reading, the core ideas for this zine come from a piece we wr!e in the 
online outlet Youth Today entitled "Tinkering A"er School Program Demonstrates 
Moving Beyond Binary of Adult- Versus Child-Centered Education" and a piece 
called "Beyond the Binary of Adult Versus Child Centered Learning: Pedagogies of 
Joint Activity in the Conte$ of Making" In the journal, Cognition and Instruction. 

Some Ideas For Reflection:  

Draw, write, reflect, map, what intergenerational learning looks like to 
you. What does collaboration and shared thinking across children, youth, 
adults, elders look like, sound like, feel like? How do the images that come 
to mind imagine beyond colonial and oppressive forms of education?    
  
Create a highlight poem using the qu!es + ideas throughout the zine that 
speak to you, or that you want to think about more. Highlight key words 
or phrases and re-write them on this page.  

Write a haiku or a short poem on your emerging teaching philosophy. 
What are some values or practices you want to carry forward into your 
ne$ interactions with learners?  
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